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International Tuning Academy
IcTopis , Buuwa OcgiTa | YnpaeniHHa

KoopawnHaTtop rpynu ECTS Pilot Group 3 icTopii (1989 — 1995)
KoHcynbraHT ECTS EBponeicbKoi Komicii (1996 —2004)

[onoBa KOMaHAaW ekcnepTis BoNOHCbKOro npouecy HiaepnaHais
(2004-2014)

YneH Komanam ekcnepTis BonoHcbKoro npouecy Higepnaxais
(2015-)

CniskoopauHaTop iHiuiatTueu Tuning Educational Structures in the
World (2001 -)

OupekTop KoHcopuiymy / MpesnaeHt Erasmus Mundus Joint Master
Degree Euroculture (3a yuacti 8 napTHepis 3 KpaiH €ECTa 4
KpaiH-napTHepis 3-no3a €C) (2005 -)

OupexTop [enapTameHTy icTopii (1985-1997)

KepiBHuK [lenapTameHTy noniTuku PakynsteTy MucteuTs
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LLlepoH ®niHH
IpnaHais
Acoujauia TexHonoriyHoi suuoi ocsitv (THEA)

HaujioHanbHUiA KOOPAUHATOP Nporpamu HalioHanbHOro TEXHONOTIYHOTO
yHiBepcuTeTy «TpaHcdopmauis Ana cTikocTi Ta sigHoBneHHA» (NTUTORR).

e HauioHanbHuit KoopanHaTtop, NTUTORR, Thea (3 2022 poky — 3apas)
BianoBsiganbHa 3a BNPOBaAMKEHHSA 3MiH B ip1aHACbKOMY CEKTOPI BULLLOT
TeXHONOrYHOI OCBITH.

* KepiBHUK npoekTy "MiaBuiLeHHs UMPPOBOro HaBYaHHA Ta
BMKNaZaHHA", Acouiauisa yHisepcuTeTis Ipnangii (2019 — 2022)
BianogiganbHa 3a ycnillHe BUKOHaHHA NPOESKTY, PEECTPaLLit0 Ta 3BITHICTb
10A0 NPOEKTHUX AiM Ta KEPIBHUK MYNbTUIHCTUTYLIAHOT KOMaHau, WO
o6'egHye cim yHiBepcuTeTis Acouiaii yHiBepcuTeTis IpnaHaji.

® 3aCTyNHUK AUPEKTOPa, LIeHTp HaBYyaHHA Ta BUKNALaHHA, |pAaHACbKUIA
HalioHanbHWUI yHiBepcuTeT (2006 — 3apas). Po3pobKa cTpaTeriyHoi
NMONITUKK B raNy3ax HaBYaHHA Ta BUKNaAaHHA. AKageMiyHuil PO3BUTOK AnA
nepcoHany, AKUi BUKNAAaE B |pAaHACbKOMY HaLioHaAbHOMY
yHiBepcuTeTi.
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Guideline for integrating CALOHEE Reference Frameworks in Higher
Education Quality Assurance Policies

Table of content

1. Introduction

The introduction offers the arguments for publishing this Guideline for integrating CALOHEE
Reference Frameworks in Higher Education Quality Assurance Policies.

2. European Standards and Guidelines for Quality Assurance (ESG)

This chapter introduces the ESG as an important means for internal and external quality
assurance. It focusses on the relevance of the Why, How and What questions of quality
assurance.

3. CALOHEE Reference Frameworks

This part is the core of the Guideline. It introduces three types of reference frameworks.
First the CALOHEE General Qualifications Reference Frameworks for the short, the first,
second and third cycle, e.g. the levels 5-8 as defined in the European Qualifications
Framework for Lifelong Learning. Second, purpose and role of the Subject Area
Qualifications Reference Frameworks are explained and third - as a deepening of these
frameworks - the Subject Area Assessment / Learning Outcomes Reference Frameworks.

4. How to use the CALOHEE frameworks in practice?
4.1 Standards and guidelines for quality assurance for internal quality assurance
4.2 Standards and guidelines for quality assurance for external quality assurance

Based on the order of the ESG of its so-called standards for QA, the relevance and
contribution are showed for applying the CALOHEE instruments both for internal and
external quality assurance.

Co-funded by the T n l n g
Erasmus+ Programme
of the European Union CALOHEE ’ pn——
Tuning-CALOHEE General Qualifications Reference Frameworks for
Higher Education

DRAFT for consultation v.2.5 - Work in progress

Introduction

Higher education (HE), as the rest of society, continued to experience a number of “shocks” in the 2020s, inter alia the Covid-15 pandemic and its after effects (still not
really fully known), inflation at levels unknown for many years, rapid advances in digitalization and methods of communication, job market disruption, politics and
conflicts. These developments had a bearing on HE as well, since it became an even larger priority to meet stakeholder expectations and demands and serve society.
To meet these goals, one set of instruments, the two European qualifications frameworks (QF), is already well established and used. Yet these QFs also perplex many
people. Furthermore, both QFs are phrased in rather general terms and do not cover more current insights regarding societal responsibilities of the learner. Therefore,
it is highly necessary to re-evaluate these instruments and offer an updated flexible support to them. The idea is to make a unified framework that is clear, has open
access, is user friendly, and is responsive to change where needed. This document is meant to formulate such an updated, unified QF, also incorporating the Reference
Points for the Design and Delivery of Degree Programmes, which were developed in the context of the Tuning Educational Structures initiative.

Context

In 2005 and 2008 respectively the Framework for Qualifications of the European Higher Education Area (FQ of the EHEA) and the Europeon Qualifications Framework
for Lifelong Learning (EQF) were agreed by national authorities. Since then, they have developed as cornerstones of the modernization / reform process of HE
programmes, in conjunction with three other instruments, the European Standards and Guidelines for Quality Assurance, the European Credit Transfer and
Accumulation System (ECTS) and the Lisbon Recognition Convention. Both frameworks intend to define for the progressive cycles of learning what is expected from a
graduate. While

the FQ of the EHEA based on the so-called Dublin descriptors, which were developed in the years 2001-2004, focus primary on the learning process, the EQF of LLL
descriptors have the outcomes of the learning process primarily in mind, that is what graduates will need to find suitable employment.

During the same period the Tuning Educational Structures initiative published its subject area-based Reference Points for the Design and Delivery of Degree
Programmes for a substantial number of academic fields. These documents were based on large scale transnational surveys which identified the key subject specific
and generic competences for a particular subject area. The overarching qualifications frameworks and the Tuning ones, although being supplementary and supporting
each other, were developed in parallel. As result they are not fully aligned.

Since the frameworks were introduced, the thinking about learning and learning priorities, has developed further, due to further digitalization, the flexibilization of the
labour market and new societal challenges, expressed in the Sustainable Development Goals.

Although the present frameworks are accepted as they have been defined, there is reason to have a fresh look at them. One of the challenges for the HE sector in
Europe, which can be perceived as a weakness, isthe existence of two competing overarching frameworks. Another weaknessisthat both frameworks are rather
general and do not cover more current insights regarding societal responsibilities of the learner. The outcomes of the Tuning-CALOHEE projects show that these
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Tuning Educational Structures in the World

TUNING Model for Designing,
Implementing, Delivering and Enhancing
Higher Education Curricula

Robert Wagenaar
Director International Tuning Academy
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From the Tuning glossary

Degree profile

“A description of the character of a degree
programme or qualification. This description
gives the main features of the programme which
are based on the of the programme,
how it fits into the academic map of disciplines or
thematic studies and how it relates to the

professional world”.

Educational Structures
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* Deployment of digital technologies (apps, platforms,
software) to improve and extend the quality and reach of
education, e.g. online, distance, blended.

D|g|ta| * Need to equip all learners with digital competences
4 (knowledge, skills, attitudes) to live, work, learn and thrive
Ed ucat]on in a world mediated by digital technologies.

. * Can support more personalised, flexible and
ACl‘IOﬂ Pla n student-centred learning.

(202 1_2027) » Technology as a powerful tool for collaborative & creative

learning.

* Learning can take place beyond the walls of the lecture hall _
or classroom, providing more freedom from physical = N\ ‘
constraints. i

* However, the type and design of tools and platforms, as \\\
well as the pedagogy used, impact on whether individuals A\

are included or excluded from learning.

https://education.ec.europa.eu/focus-topics/digital-education/action-plan?




MogayrnbHa po3pobka HaB4asribHOro nnaHy Ta
MIKpOKBanigikauinHI nporpamu

T

ning Micro-credential %

CALOHEE

Your questions:

How can micro-credential programs be effectively integrated into our university's
existing curriculum and academic framework?

What are the key benefits and advantages of offering micro-credentials to our
students and professionals in terms of their employability and lifelong learning
opportunities?

Are there any specific guidelines or best practices for designing and developing
micro-credential programs that align with the needs of industries and employers?

What are the key aspects of successful internationalization strategies in higher
education institutions?

How can we facilitate student and staff mobility to promote cultural exchange and
academic collaboration?

Council
Recommendation
on a European
approach to
micro-credentials

for lifelong
learning and
employability
(June 2022)

‘Micro-credential’ means the record of the learning
outcomes that a learner has acquired following a
small volume of learning. These learning outcomes
will have been assessed against transparent and
clearly defined criteria. Learning experiences
leading to micro-credentials are designed to
provide the learner with specific knowledge, skills
and competences that respond to societal,
personal, cultural or labour market needs.
Micro-credentials are owned by the learner, can be
shared and are portable. They may be stand-alone
or combined into larger credentials. They are
underpinned by quality assurance following agreed
standards in the relevant sector or area of activity.




. —"o
UELY R

y lvnl"m'

- mu-n mnummqll
o s:“w:_ -

Haw caunT:
https://www.khmnu.edu.ua

Biaain MbkHapoaHUX 3B’A3KIB
iro@khmnu.edu.ua



	Слайд 1,   
	Слайд 2, ЕКСПЕРТИ ХМЕЛЬНИЦЬКОГО НАЦІОНАЛЬНОГО УНІВЕРСИТЕТУ 
	Слайд 3, Теми для дискусій 
	Слайд 4
	Слайд 5
	Слайд 6
	Слайд 7
	Слайд 8
	Слайд 9

