


Three key points

• How to ensure inclusivity under 

emergencies?

• The importance of mental health support

• Trauma-informed pedagogy with special 

attention to nature as a healing force 

UDL under emergencies



• Provide multiple means of access and engagement:  online; hybrid; 

radio, device flexibility, online collaborative learning environments

• Prioritize flexibility in attendance: asynchronous provision, recordings

• Diversify representation of content: text, audio, visual resources; offer 
choice in activities and allow alternative learning tasks

• Draw on students’ experiences: engage students by valuing their input

• Break content in small manageable units: to reduce overload and prevent 
drop out.

• Be flexible with assessment and feedback: focus on formative feedback, 
what has gone well and offer suggestions for improvement

(e.g., Morris et al., 2021; Sewell et al., 2022)

Inclusivity under emergencies 



Embed Self-Regulation Supports: Include mindfulness prompts and       
stress-reduction tips.

Reflection Activities: Weekly journals or discussion boards for emotional 
check-ins.

Peer Support Networks: Encourage collaborative learning and virtual study 
groups to reduce isolation, buddy networks

Mentoring and advice opportunities: low threshold with quick responses 
and referral opportunities for specialised help

Safe Communication Channels: Provide confidential ways for students to 
share challenges.

(e.g., Marshall et al. 2024; Pointon-Haas et al., 2021)

Mental Health support 



Trauma-Informed Check-ins: Begin sessions 
with optional well-being check-ins or grounding 
exercises.

Multi-sensory learning: community and 
nature- based learning activities 

Story telling and art: Validate student 
experiences and encourage self-expression.

Trustworthiness & Transparency: 
Communicate expectations clearly; avoid 
surprises.

(e.g., National Consumer Advisory Board, 2019; 

Thompson & Carello, 2022). 

Trauma informed pedagogy



Opportunity to ask a question



Session 2 

Building the student's 

individual learning pathway 

based on a student-

centered approach using 

digital tools



• Activity

• Building a students individual learning pathway 

- Shift from content-based learning to competency outcome -based 
learning

- Constructing individual learning pathways

• Using digital tools

- Connection

- Collaboration

- Consolidation 

Agenda session 2 



competency outcome-based 
learning demands:

A. Is flexible in terms of learning activities 

B. Focusses on what students value and experience 

C. Centers around the application of knowledge and skills 

D. Holistic assessment 
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The importance of constructive alignment for 

individual pathways

Biggs and Tang, 2007 

• What are the objectives or intended 
learning outcomes (ILOs)?

Knowledge, attitudes or mindsets, skills

• Which teaching & learning activities will 
support students to achieve the ILOs?

• How will students be assessed? 



• Define the programme or module learning outcomes – Programme level

• Establish the mode of assessment  and criteria – Programme level

• Create a study plan 
– Which learning activities are appropriate and feasible – student /lecturer

– Set milestones and planning – student

– Adjust when needed – student /lecturer

• Engage  in the learning
– Individual and collaborative learning activities – student

– Regular feedback and reflection  through a portfolio– student / peers /lecturer

• Assessment
– Agree when ready for summative assessment student /lecturer

Roadmap for individual pathways



Example structure of a programme  



Example of a rubric 



Example of a portfolio



Session 2: How do digital tools fit into individual pathways? 

student experience

Consolidation 

collaboration

Connection



Connectivity

How to provide access to the internet and learning resources and materials?

Technology

How to ensure interactivity in the online / hybrid classrooms?

Digital literacy of students and lecturers 

How to use the remote learning platforms effectively?

Challenges for high quality digital tools



Outside institution and lecturer control 

but must be considered in the design of the course. 

Examples 

• Clarify tech requirements in advance

• Downloadable course materials  (low bandwidth options), 

• Recording of the lectures

• Preparatory flipped classroom assignments 

• Student buddies or other alternative communications modes

Connectivity 



Inside the institution’s  control 

and must be considered at institutional level

Examples

▪ Use platforms that integrate well

▪ Invest in wide angle or tracking cameras 

▪ Use high quality microphones and speakers  for two-way interaction, 

▪ Enable chat functions of e-learning platforms

▪ Student buddies and social support to enhance student confidence in using 
technology

▪ Invest in secure access

Technology 



Digital literacy

Inside lecturer control 

and must be considered during the design of the course.

Examples

• Flexible learning environment

• Training to familiarize with the technology and technical skills 

• Protocol on how to behave ethically and responsible online and in class

• Teaching critical thinking, media literacy, and online safety.

Digital literacy



Connection and Collaboration

• Padlet, Mentimeter, Jam Board

• Zoom, Teams, Google meet 

• Chat functions 

• Gamification ( Kahoot)

• Brainstorming: Miro, Notion, Trello

Consolidation

• Learning management systems  Moodle, Canvas

• Assessment tools: Mahara, TurnitIn, FeedbackFruits, online criterium 
based interviewing 

Examples of digital tools



Implications for the use of digital tools enhancing UDL

Attitude; ways 
of working 

Transparency

Safety & 
influence

Invest in trust building and social relationships
See student diversity as a learning resource

Lower the context and make implicit rules and 
procedures explicit. 
Be aware of hidden messages & check if understood

Engage students in the creation of the learning 
experience through feedback and co-creation of the 
learning environment and classroom ethos.



It needs a system’s 

approach, a change 

in educator mind set 

but quick fixes first



Opportunity to ask a question
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