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What about quality (assurance)?

v In EHEA:

v Beginning of 2000s — not many systems of QA, thus the European framework could be very
impactful (and impactful it has been)

v 2005: we agree on common principles for national quality assurance of L&T frameworks (ESG),
without defining (or claiming to define) what quality is;

v 2009: we create a register (EQAR) forcing a virtuous cycle of self-reinforcing loop

v 2015: we revise the ESG, we add a standard on student-centred learning (=2 indirectly we also
touch upon what quality is)

v The framework does not mandate indicators, yet considers actors, actions, outcomes, processes,
resources under the concept of fitness-for-purpose

What for — public funding check, accountability, reliability of diploma, transparency, labour market?



Q13. Outcome(s) of an external QA activity in the HE system

A decision granting permission for the
institution or programme to operate and 75%
open new study programmes

Formative advice on strengthening and

: . 53%
enhancing quality

The right to use the ‘university’ title or to

0
award university-level degrees aach
A prerequisite that will allow the institution

e . 39%
to access funding/financing/state grants
A certification of the higher education 28%

institutions own internal QA i.e. audit

Other 17%

Chart: EQAR « Source: QA FIT Survey « Created with Datawrapper



What about quality (assurance)?

v In EHEA:

v Beginning of 2000s — not many systems of QA, thus the European framework could be very
impactful (and impactful it has been)

v 2005: we agree on common principles for national quality assurance of L&T frameworks (ESG),
without defining (or claiming to define) what quality is;

v 2009: we create a register (EQAR) forcing a virtuous cycle of self-reinforcing loop

v 2015: we revise the ESG, we add a standard on student-centred learning (=2 indirectly we also
touch upon what quality is)

v The framework does not mandate indicators, yet considers actors, actions, outcomes, processes,
resources under the concept of fithess-for-purpose

What for — public funding check, accountability, reliability of diploma, transparency, labour market?
v Harvey and Green: exceptional, consistent, fit for purpose, value for money, transformative learning

process
v Schindler: purposeful, transformative, exceptional and accountable



The key commitment

As in Paris in 2018, we today reaffirm our three key commitments to be preconditions for the successful
development and innovation of the EHEA, that is to:

e implement a three-cycle system of programmes and degrees, based on learning outcomes and the
European Credit Transfer and Accumulation System (ECTS), compatible with the overarching
qualifications framework of the EHEA (QF-EHEA);

e support the recognition of qualifications throughout the EHEA by implementing the Convention on the
Recognition of Qualifications concerning Higher Education in the European Region (Lisbon Recognition
Convention) and its principles, while working towards automatic recognition in the EHEA; and

e promote a quality culture in higher education, fostered by fit-for-purpose quality assurance processes in
line with the Standards and Guidelines for Quality Assurance in the European Higher Education Area (ESG).

The ESG are based on the following four principles for quality assurance in the EHEA:

- Higher education institutions have primary responsibility for the quality of their provision and its
assurance;

- Quality assurance responds to the diversity of higher education systems, institutions, programmes and
students;

- Quality assurance supports the development of a quality culture;

- Quality assurance takes into account the needs and expectations of students, all other

- stakeholders and society.



Figure 2.18: Scorecard indicator n° 7: Level of student participation in external quality assurance, 2022/2023 Figure 2.19: Scorecard indicator n° 8: Level of international participation in external quality assurance, 2022/2023
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Source: BFUG Data Collection . Figure 2.20: Scorecard indicator n°® 9: Level of openness to cross border quality assurance of EQAR registered

agencies, 2022/2023

Source: EQAR.



Figure 2.16: Scorecard indicator n° 6: Stage of development of external quality assurance system, 2022/2023
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Where do we find the national
regulations on QA? Data based
on EQAR QA FIT surveys

What is done via QA and what
not: appropriateness,
normativeness, functionality

Principle of presumed relative
trust

QA regulation

Regulation for QA

review processes
(self-assessment,
external assessment,
site visit, reporting,
etc.)

86%

Ministerial orders
/ secondary
national

regulation(s)

56%

QA agency’s
own
methodology
or regulation

83%

HEIs
internal
policies

n/a

1%

Standards for
internal QA

58%

42%

64%

72%

6%

Criteria for decision-
making
(benchmarks,
including weighing of
standards)

44%

44%

72%

n/a

1%

The establishment of
QA agencyl(-ies)

89%

28%

8%

n/a

6%

The governance
structure of quality
assurance agency(-

ies)

78%

39%

4L6%

n/a

14%

External QA appeals
processes

61%

22%

64%

n/a

8%

Student involvement
in external QA

64%

42%

69%

n/a

6%




Q12: Which groups of stakeholders are involved in the different type of quality assurance
activities? Check all that apply in each column. (N=29)
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Topics covered by QA
frameworks
(QA FIT)

[l To a large extent [ To some extent [l Not at all | don't know

Institutional management

Participation of students and staff in higher

education governance

Relevance of qualifications

Cooperation with labour market actors

Mobility of students and staff

Quality of student internships/work-based
learning

Institutional autonomy

Higher education institutions’ structures
that support internationalisation (i.e.
strategy, support services, etc.)

Academic integrity

International partnerships and cooperation

Research

Academic freedom

Online learning and teaching

Service to society/Third mission

Social dimension of higher education

Recognition of prior learning

Lifelong learning

Online student assessment methods

Use of learning analytics by higher
education institutions

Micro-credentials

Activities developed as part of the
University Alliances

59% 30%

46% 37% 13%

13%

Considering the scope of your agency’s external quality assurance approach(es), to what extent does it evaluate
whether the internal quality assurance system addresses the following areas?



[l To a large extent [J] To some extent [l Not at Al | don't know

Adapted policies to support access for
students with disabilities in higher

oy ) o,
education (i.e. physical access, adapted 2k ks Lk
teaching and assessment methods)

Psychgloglcal services and student 1% 449 12%
wellbeing

Policies on increasing student completion 37% 40% 20%
rates

Antidiscrimination policies and responsible 359 399 239%
structures

Gender equality policies and responsible 35% 44% 20%

structures
® Existence of a higher education institution
Cove ra e of SOCI a I strategy regarding social dimension and its L3 44% 29%
g implementation

Remedial activities for disadvantaged

dimension topics
(QA F IT) Training on inclusion and equity for staff

Higher education institutions’ involvement in
providing need-based grants and
scholarships

Training on inclusion and equity for students RIGEA 29% 51%

Iv‘lomton:mg concrete targets on social 15% 36% 45%
dimension

Involvement of disadvantaged groups in the

elaboration and monitoring of social 13% 32% 54%

dimension policies

Data collection on social dimension

o % % 9%
indicators R /% 49%

To what extent are the following aspects of social dimension covered by the external quality assurance procedures
of vour agencv?



Recent commitments - Rome (2020)

We acknowledge the progress made in the development of quality assurance systems aligned with the ESG,
and we commit to removing the remaining obstacles, including those related to the cross-border operation

of EQAR-registered agencies and the application of the European Approach for Quality Assurance of Joint
Programmes.

We commit to ensuring that our external quality assurance arrangements cover transnational higher
education in the EHEA with equal standards as for domestic provision.

In view of the need for increased flexibility and openness of learning paths, smaller units of learning and

greater synergies among higher education institutions, we encourage an enhancement-oriented use of the
ESG to support innovation in higher education and its quality assurance.



Figure 2.21: Countries allowing the European Approach for quality assurance of joint programmes, 2022/2023

. Permitted for all higher education
institutions/joint programmes
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Recent commitments - Tirana (2024)

The application of the ESG promotes trust and transparency within and between higher education systems
and facilitates accountability and enhancement. To keep them in line with ongoing developments,
challenges and expectations, we invite the authors of the ESG to propose a revised version by 2026 to the
BFUG, to be adopted by us at our 2027 Ministerial conference, as well as an adjustment, where required, of
the European Approach for Quality Assurance of Joint Programmes.

We will also promote more robust and transparent quality assurance of transnational education delivered
worldwide, in line with the ESG, to protect the interests of students.

Furthermore, we are committed to countering diploma and accreditation mills, fraudulent qualifications
and academic cheating services, made more accessible through developments in the digital field. We ask
the BFUG to make good use of the work of the ETINED platform and the ENIC-NARIC networks to address
these challenges and protect academic integrity.



Tentative views from stakeholders

General agreement on:

« The need for a revision, but building on the existing version

« The current structure is appropriate

- Caution against overloading the ESG with too many topics and risk diminishing its strength

« No need to (re-)define the concept of quality and support different concepts of it

« The ESG should focus on learning, teaching (and assessment), but with much stronger reference to
links with research and the societal mission

« Should maintain applicability to all types of higher education provision (and revision should keep in
mind “other/alternative providers” and smaller units of learning smaller e.g. micro-credentials)

- ESG as standards for quality assurance and not for quality itself (with few exceptions)

« The existing principles remain valid, but discussion on whether additional ones are needed

Divergent views on:

- If and how references to fundamental values and social dimension should be strengthened
- Extent of convergence needed between ESG/EA and European Degree criteria

Public Consultation on new ESG to be launched by the Steering Committee on the 17th of November



Priorities for the 2024-2027 work

ing period

Legislative Internal | Europ o B QA of
I (TR el el ::::z::: cr::::r:z-als w3 aa/a D li\ntegrity e QA ! EECE ECIS T:ne;::fas:isc paftti::jpea:iton I‘:::r:fi:; el Q\IQII\B:':.‘f Qli:f QAAalnd enhsal::te::ent SuStIar:r::mw rec::;::h
with ESG culture label cycle
1 Albania X X X
2 Andorra X X
3 Armenia X X X X
4 Austria X X
Belgium -
5 French X X X
Community
6 Croatia X
7 Cyprus X X
8 Czech Republic X
9 Denmark
10 Estonia X
11 Finland X
12 France X X
13 Georgia X X X X X
14 Germany X X
15 Grecee X X
16 Hungary X X X
17 Iceland X
18 Ireland X X X X X
19 Italy X X X X
20 Kazakhstan X X
21 Lithuania X
22 Liechtenstein X
23 Luxembourg X X
24 Malta X X
25 Montenegro X X
26 Netherlands X X X
27 Norway X X
28 Poland X
29 Portugal X X X X X X
30 Republic of X X X X X «
Moldova
31 Romania X X X
32 Slovakia X X X X
33 Slovenia X X
34 Spain
35 Sweeden X X X X
36 Switzerland X X X X X X
37 Turkyie X
18 pnited X
Kingdom
United
39 Kingdom - X
Scotland




Challenges

Evaluation fatigue

e QA of short and flexible
opportunities, QA of lifelong learning
QA of (open) online education

e Advantages and risks of learning analytics
Mystification of QA and hype of measuring
organisational change rather than changes
in quality (structural over cultural)
Focus on new without cementing the old
‘The devil lies in details’ — indicators

learning

To what extent do you consider any of the above as challenges in unlocking the full potential of

ESGs?

Disagree [J] Somewhat disagree [Jj Undecided

Students are not seen as equal members of
the academic community

Tokenism in terms of student participation
in QA procedures

The changes made after an EQA are not
systemic

Lack of resources

Lack of appropriate follow-up after EQA
reviews

The national framework which doesn't allow
for full implementation of the ESGs

Lack of transparency in terms of QA
procedures, data, and results

National QA methodologies are not applied
in practice

Somewhat agree [JJj Agree

12% WIS S 34% 28

16% 19% 25% 19% 22%

19% 28% 28% 19%

VA 12% 41% 16% 19%

Chart: ESU - Source: QA FIT - Created with Datawrapper
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